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Abstract 

 

Utilizing a thematic analysis approach, this case study investigated cooperating teachers’ (CTs) 

knowledge and experience of the educative Teacher Performance Assessment (edTPA) in health 

and physical education. Participants were 14 certified physical education (PE) and/or health 

education teachers from a single school district in [concealed]. Data were collected through one-

on-one interviews; Nvivo software was employed to store, organize, and code the data, and data 

analysis utilized analytic induction and constant comparison techniques. Five themes emerged 

regarding edTPA preparation of these participants: (a) a lack of teacher training and resources, 

(b) receipt of informal information from teacher candidates, (c) perceptions of inadequate 

support for these teachers’ work, (d) CT experience with obtaining parental waivers and class 

recordings, and (e) a perceived edTPA tradeoff of increased stress for teacher development. 

There was a clear need in this district to: (a) better promote edTPA training opportunities, (b) 

consider compulsory edTPA training for cooperative teachers (CTs) who supervised teacher 

candidates (TCs), (c) share edTPA training handouts and resources with CTs, and (d) ensure that 

university faculty clearly communicate edTPA requirements to CTs.  

 

Keywords: edTPA, cooperating teachers, teacher candidates, PHETE, physical and health 

education teacher education 
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Introduction 
 

In recent years, the use of the external educative Teacher Performance Assessment 

(edTPA) in the certification and degree granting of teacher candidates (TCs) has been a topic of 

controversy within the field of teacher preparation. The Stanford Center for Assessment, 

Learning, and Equity (SCALE) and the American Association of Colleges for Teacher Education 

(AACTE)  developed edTPA as the first nationally available, educator-designed performance 

assessment for TCs entering the profession (SCALE, 2016), and it is designed to be completed 

by TCs during their student teaching experience. Prior studies have identified concerns regarding 

the potential negative impact of edTPA on future teacher development (Margolis & Doring, 

2013), including high unnecessary stress that it places on TCs (Burns et al., 2015; Lunsford et 

al., 2016; Margolis & Doring, 2013; Meuwissen et al., 2015) and ways it forces ‘teaching to the 

test’ (Greenblatt & O’Hara, 2015; Heil & Berg, 2017).  When these problems are combined with 

the time demands required to complete edTPA, edTPA assessments have been seen to negatively 

impact the overall student teaching experience (Clayton, 2018; Lunsford et al., 2016).  

This externally evaluated edTPA assessment is currently employed across 41 states to 

assess whether TCs in the U.S. are fully prepared to teach (edTPA, 2020). While use of the 

edTPA assessment assumes that TCs who score well will be effective future teachers (Seymour 

et al., 2018), recent research has suggested that stakeholders (including TCs, cooperating 

teachers [CTs], and university faculty) doubt this claim (Goldhaber et al., 2017; Greenblatt & 

O’Hara, 2015; Heil & Berg, 2017). The edTPA portfolio consists of three separately graded tasks 

that TCs must complete while student teaching. Each of these tasks contains a series of rubrics, 



CTs edTPA  V2. Feb 2022 

4 
 

based on a 5-point scoring system, with 5 signifying that the TC is ready to teach (SCALE, 

2016).  

Task 1, Planning for Instruction and Assessment, focuses on the TC’s ability to plan 3-5  

consecutive learning segments that are underpinned by the TC’s prior observations of the 

learners they plan to teach. In this task the TC works with their CT to select a class, plan a 

learning segment, and assess the learning tasks developed, the instructional strategies, and 

students with diverse needs. The five rubrics in this section assess the following areas: (a) 

Planning for Learning; (b) Planning to Support Varied Student Learning Needs; (c) Using 

Knowledge of Students to Inform Teaching and Learning; (d) Identifying and Supporting 

Language Demands; and (e) Planning Assessments to Monitor and Support Student Learning.  

Task 2, Instructing and Engaging Students in Learning, focuses on the TC’s ability to 

successfully deliver a lesson. In this task, the TC records their lesson, while only including 

students whose parents signed a parental video permission waiver.  During this task, the CT can 

help the TC obtain parental permission for the learning segment to be video recorded and record 

the lesson. Two recorded video clips, totaling fewer than 20-minutes, must be submitted for 

evaluation. The TCs are assessed in the following areas: (a) Learning Environment; (b) Engaging 

Students in Learning; (c) Deepening Student Learning; (d) Subject-Specific Pedagogy; and (e) 

Analyzing Teaching Effectiveness (SCALE, 2016). 

In Task 3, Assessing Student Learning, TCs must assess the student learning that 

occurred during Task 2. Thus, the TC selects work samples from three different students (one of 

whom must have a specific learning need) for whom the TC provides specific feedback. In this 

task, TCs are assessed on the following rubrics: (a) Analysis of Student Learning; (b) Providing 
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Feedback to Guide Further Learning; (c) Student Use of Feedback; (d) Analyzing Students’ 

Language Use; and (e) Using Assessment to Inform Instruction (SCALE, 2016).  

A minimum passing score on the edTPA in PE or health education in XXXXXX is 37 out 

of 75. Many universities award teaching degrees without consideration of edTPA passing scores, 

but some institutions link these credentials such that they require passing scores from TCs for 

undergraduate graduation eligibility. Passing scores on the edTPA portfolio vary, based on the 

state of certification and the curriculum subject area.  For instance, in XXXX, a score of 44 is 

required for certification in elementary education, while, in New York, a passing score of 38 is 

required in PE and health education. During the edTPA assessment process university faculty 

and CTs are restricted in the type of support they are allowed to provide TCs. Acceptable support 

includes discussing examples of prior students’ work (if other students granted this permission), 

asking probing questions about the video recordings and edTPA content, and explaining the 

scoring rubrics.  Examples of unacceptable support include, editing a TC’s edTPA writings, 

critiquing TCs edTPA writing in a way that provides specific alternative responses, and advising 

TCs on which videos clips or work samples to submit (SCALE, 2016). 

Cooperating Teachers Perceptions, Knowledge, and Experience of edTPA 
 

During student teaching, CTs arguably become the TC’s main supervisor, because TCs 

are then based full time in the school environment. Therefore, supervisory responsibility largely 

transfers from university faculty to the CT during this period. Prior studies have suggested that 

CTs’ perceptions of the value of edTPA on teacher development are varied. In their study of 

mainly elementary education CTs’ perceptions of edTPA, Seymour and colleagues (2018) found 

that 63% of CTs viewed edTPA as relevant to TCs professional development and saw the time 

needed to complete it as appropriate. However, 54% of CTs reported that analyzing the impact of 
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edTPA on the student teaching experience interfered with other student teaching responsibilities, 

68% thought this analysis detracted from the TC’s overall student teaching experience, and 78% 

claimed it detracted from their own experience as CTs. A comparable study conducted by Burns 

and colleagues (2015) found very similar results regarding CTs’ perceptions of edTPA on 

teacher development and edTPA’s negative impact on student teaching. Comparably to other 

researchers (Burns et al., 2015; Margolis & Doring, 2013; Paine et al., 2016), Seymour and 

colleagues (2018) also found that around half of CTs surveyed thought TCs were overwhelmed 

by rigorous and demanding edTPA requirements. 

 While CTs have become the primary supervising stakeholders during the edTPA process, 

prior research suggests that CTs are inadequately prepared to supervise TCs on edTPA-related 

content. Some have suggested that most CTs believe it is their responsibility to actively support 

TCs during edTPA (Behney, 2016; Seymour et al., 2018), but others have suggested that CTs are 

often unfamiliar with edTPA requirements and assessment criteria and may be confused about 

what guidance they are allowed to provide (Behney, 2016; Burns et al., 2015). CTs are reported 

to want to learn more about edTPA and the level of input they are allowed to provide TCs (Burns 

et al., 2015). This is not surprising, since half of CTs surveyed reported having received 

inadequate information and limited training regarding edTPA assessment (Burns et al, 2015; 

Seymour et al., 2018). Those CTs who have been provided with suitable training have reported 

more confidence in their TC supervising role during edTPA (Kissau et al., 2019; Seymour et al., 

2018). These findings of CT opinions are supported by TCs’ perceptions of CT views (Burns et 

al., 2015; Holden et al., 2020). Several scholars have concluded that adequate training for CTs is 

imperative if teacher preparation programs are to better educate and support TCs through edTPA 

(Behney, 2016; Burns et al., 2015; Holden et al., 2020; Lindauer et al., 2013).  
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Present Study Rationale 
 

Several research studies have investigated TCs, CTs, and university faculty members’ 

perceptions of edTPA across a range of curriculum subjects (Heil & Berg, 2017; Lindauer et al., 

2013; Paine et al., 2016; Seymour et al., 2018). However, the need for this study emerged from 

the fact that previous studies of CTs perceptions of edTPA have not focused on the PE and 

health education field. Publications specifically addressing edTPA in PE and health education 

have consisted primarily of practitioner recommendations. Such non-empirical, best-practice 

recommendations for PEand health education have included understanding edTPA academic 

language (Davis & Wash, 2019; Martin et al., 2018) and providing planning tips for TCs, CTs, 

and university faculty (Grant & Sanderson, 2016; Olson et al., 2019; Treadwell et al., 2017). A 

lack of empirical research regarding TC perceptions of edTPA in PE and health is conspicuous 

by its absence and must be addressed if TC preparation in this realm is to be enhanced. A 

detailed literature review found only one published empirical study within this field (see Holden 

et al., 2020), the findings of which suggested that TCs believed CTs lacked the knowledge and 

experience demanded of edTPA and needed to support them better. TCs recommended that CTs 

participate in edTPA training to improve their support for TCs during edTPA. To this end, we 

purported, in this exploratory case study, to explore PE and health education CTs’ knowledge 

and experience of edTPA within a single school district in the Southeastern United States.  

Method 
Thematic Analysis 
 

Thematic analysis is a widely used qualitative analytic methodology that can provide 

researchers with rich, detailed, and complex data. It is utilized to identify, analyze, and report 

patterns within a data set, while also interpreting key components of the research topic. 
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According to Braun and Clarke (2006) there are six phases of thematic analysis: (a) data 

familiarization, (b) initial coding, (c) theme development, (d) theme reviewing, (e) theme 

definitions, and (f) theme reporting.  Inductive thematic analysis is often described as a ‘bottom 

up’ approach, where themes are strongly linked to the data themselves instead of being aligned 

with a preexisting coding framework (Patton, 1990). In this approach data themes may not relate 

to the interview questions and should not reflect the researcher’s theoretical perspective (Braun 

& Clarke, 2006). Therefore, inductive thematic analysis should be driven by the data and not by 

a theoretical framework.  

Participants and Setting 
 

Participants in this research (see Table 1) were 14 certified PE and/or health education teachers 

(CTs) from a single XXXX school district. These CTs were edTPA supervisors of TCs between 

2018-21.  The targeted school district surrounds the first and second author’s higher education 

institution from which TCs complete their early field experiences and student teaching 

internships. In the past three years since edTPA was adopted in XXXXX, 12 TCs have passed 

the edTPA, one TC failed the edTPA, and an additional six TCs have completed mock versions 

prior to student teaching. Both student teaching internships and methods courses that include 

100-150 hours of early field experience require TCs to complete full or mock edTPA 

assignments. Therefore, the CTs who participated in this study have been responsible for 

supervising TCs who were working on full and/or mock versions of the edTPA portfolio in the 

past three years.  

edTPA Institutional Procedures 
 

Our higher education institution used the following edTPA framework. First, during 

methods courses in both PE and health education, TCs complete edTPA mock assignments that 
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parallel the rigor of the edTPA portfolio. The TCs are scheduled to enroll in these methods 

courses during their junior and senior years and must complete a minimum of 50 field hours of 

observations and teaching in a school setting as a requirement for each course. During these field 

hours, TCs are assigned to a CT for the 50 observation hours and supervised for teaching of three 

field lessons. Mock assignments are strategically planned to closely replicate all three of the 

edTPA tasks. Examples of edTPA mock assignments include (a) collecting school and student 

demographic information; (b) describing the central focus of the lesson; (c) explaining how 

student observations have influenced lesson planning; (d) evaluating student assessment; (e) 

obtaining parental consent to video record taught lessons; and (f) analyzing and reflecting on 

those video recordings. Prior to their student teaching, TCs had participated in at least two mock 

edTPA assessments related to tasks 1-3. When TCs enter their final semester, they enroll in 

student teaching and are assigned to a school and a CT. For PE majors, TCs are assigned one 

elementary school CT and one middle school CT for approximately 7-8 weeks each. Health 

education majors are assigned one high school health CT for approximately 15 weeks. Dual PE 

and health education majors are assigned one elementary CT and one middle school CT for PE 

and one high school CT for health education for five weeks each. At the time of data collection, 

CTs were not required to attend any formal edTPA training. However, TCs have access to 

handbooks, rubrics, and resources they can share with their CT during methods courses and 

student teaching.  

Data Collection 
 

We adopted a case study research design (Merriam, 1998; Stake, 2000; Yin, 2009) to 

provide an in-depth interpretation of the CTs’ knowledge and experience of the PE and health 

education edTPA within this one school district. All research protocols were officially approved 
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by the universities Institutional Review Board (IRB) before study participants were recruited. 

Once IRB approval was granted the participants signed an informed consent form during the 

recruitment stage before data were collected. In line with previous qualitative studies 

investigating stakeholders’ perceptions of edTPA, the researchers collected data via formal semi-

structured individual interviews (see Behney, 2016; Kissau et al., 2019). Semi-structured 

interviews were preferred to structured interviews because they provide opportunities for 

investigators to gain in-depth responses through flexible questioning techniques (O’Leary, 2014). 

Interviews were employed as the sole primary data collection method because they allowed the 

researchers to obtain rich data from the CTs in alignment with the thematic analysis 

methodology that emphasizes participant views (Creswell, 2014; Sarantakos, 2005). Interview 

questions were developed from an extensive examination of edTPA literature and the findings of 

comparable studies (see Behney, 2016; Holden et al., 2020; Lindauer et al., 2013; Seymour et al., 

2018). In addition, the edTPA experiences of the investigators (professors in PE and health 

teacher education with involvement in methods courses that assess TCs’ mock edTPA 

assignments) enriched the development of appropriate interview questions. Examples of 

interview questions were, “When was the first time you heard about edTPA, and how did you 

learn about it?” “Do you feel confident supporting students with edTPA?” and “What questions 

do students ask you about edTPA?” All participants were assigned a post-interview pseudonym 

to protect their identity during data reporting.  Interviews were audio recorded and transcribed to 

text using Temi transcription software. The investigators then proofread and edited transcripts 

prior to data analysis that involved simultaneously listening to audio files and reading transcripts. 

Any transcript errors were corrected by the investigators to make sure they were verbatim prior 

to beginning the data analysis.  
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Data Analysis 
 

Due to our case study approach and the qualitative nature of these data, we employed the 

thematic analysis framework to analyze the data, leading to qualitative data transformation 

techniques of open coding, axial coding, analytic induction, and constant comparison (Goetz & 

LeCompte, 1984; Sarantakos, 2015). We employed NVivo 11 Pro software to manage and code 

the data. During the first stage of analysis, we scanned the data for content related to CTs’ 

knowledge and experience of edTPA. We then analyzed the interview data multiple times, and, 

while doing so, used open coding to assign codes to text in relation to both CTs’ knowledge and 

experience of edTPA and its relevant themes from prior empirical literature investigating CTs’ 

perceptions of edTPA across other curriculum subjects. The purpose of open coding is to take 

notes, look for meaning, and begin to conceptualize the raw data (Creswell, 2014; Sarantakos, 

2015). We then employed axial coding to make comparisons between the data. Axial coding is a 

more advanced coding technique than open coding, that makes connections between concepts 

and leads to theoretical code construction (Sarantakos, 2015). Once patterns became apparent, 

we categorized data into themes and subthemes. The final phase of data analysis was the 

development of a qualitative codebook that included themes, subthemes, and interview data 

extracts (see Table 2).  

Data Trustworthiness 
 

We enhanced data trustworthiness and reduced researcher bias by searching the data sets 

for negative cases and engaging in peer debriefing discussions. The participants were well 

known to two of the researchers through their roles as PE and health education faculty. The two 

researchers who were not associated with the teaching institution utilized peer debriefing to 

reduce bias from researchers who knew the CTs by checking data collection procedures for 
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consistency with similar prior studies, ensuring that themes developed were data-based and not 

based on the prior knowledge of the participants. We cannot rule out reflexivity or, specifically, a 

researcher effect in which participants may have been influenced by having working 

relationships with two of the researchers. However, in alignment with the thematic analysis 

framework, this relationship also had potential to assist the research design through the 

participants' trust (Hemphill & Richards, 2016).  

Results 
 

We found the CTs’ knowledge and experience of edTPA to be limited. The CTs believed 

that edTPA improved some of the TCs’ teaching skills, but they found edTPA to be 

overwhelming in its assessment focus such that it often took the focus off student teaching. None 

of the 14 CTs had been required to complete edTPA as part of their own undergraduate studies, 

as they graduated eight or more years earlier in the same state (see Table 1). Their lack of formal 

training, unawareness of in-service training available to them, and receipt of informal 

secondhand information from TCs had provided them little clarity of the TCs’ requirements to 

pass edTPA. Understandably, CTs’ perceived that they were unable to fully support TCs with 

edTPA, but they had some experience with helping TCs obtain parental permission waivers and 

record lessons. There were five themes related to CTs reported knowledge and experience: (a) 

their lack of training and resources, (b) their receipt of informal information from teacher 

candidates, (c) their self-perceived inability to provide adequate support, (d) their experience 

with obtaining parent waivers and class recordings, and (e) their perception of an edTPA tradeoff 

of increased stress rather than teacher development. 

A Lack of Training and Resources 
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The data strongly suggested that CTs had not received adequate edTPA training, despite 

the fact that they were interested in receiving training and were in favor of using this training as a 

professional development opportunity to count towards renewal of their state teaching certificate. 

The CTs were also unaware of the PE and health education edTPA in-service training that  the 

university and school district offered each summer. When asked, “Have you ever received any 

formal edTPA training?” all 14 CTs replied “No.” However, when CTs were asked “Would you 

be interested in receiving formal edTPA training?” 13 of 14 participants replied, “Yes.” The 

CTs’ reasons for wanting to attend edTPA training was motivated by wanting to help the TCs 

under their supervision. Several CTs were interested in being able to answer the TCs’ edTPA 

questions during student teaching and field placements. Deborah stated, “I think that would be 

helpful, not just to me but also to the students if they had any questions or comments.” Other 

CTs felt that being able to help TCs reduce their stress levels when completing edTPA would be 

a good reason for them to attend a training workshop. As Paula stated, “If we had some training, 

we might help them to ease their anxiety of edTPA.”  

The CTs in this study teach in a state in which their teaching certificate must be renewed 

with 50 hours of professional development every five years, with 25 hours coming directly from 

their field of study. All 14 CTs felt that it would be beneficial for them to participate in edTPA 

training because, in addition to helping them supervise TCs with edTPA, the training could count 

towards “Our certificate renewal.” Lucie discussed the advantages of this training towards her 

certificate renewal, “Our certificate just changed. Twenty five out of the 50 hours have to be PE 

related, so that would actually benefit me.” The majority of CTs also stated that their school 

would pay for a substitute teacher to cover professional development training if it occurred 

during the school workday. Despite the CTs’ interest in pursuing training and the support of their 
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school principals in providing a substitute teacher, most CTs were unaware that training was 

already available through an in-service collaboration between their school district and the 

university in which their TCs were enrolled. When asked, “Are you aware that PE and health 

education edTPA training is provided through [the summer in-service] workshops?” the majority 

of CTs stated they were aware of the in-service opportunities but not of the edTPA workshop. As 

Michelle discussed, “I was aware that they did workshops. I didn’t know edTPA was something 

I needed to look into until now.” Interestingly, the preferred training format listed by CTs was 

face-to-face and during the summer, which would align with the training currently available to 

CTs in this school district. When asked the preferred time and format for training, Deborah 

responded: 

Definitely in the summer, just because teachers have more free time. Definitely, probably, 
face-to-face, and probably at [your university] to be a convenient location. Especially 
because most of the students that get placed are in the schools located around here. 
(Deborah, Interview) 
 
In addition to training, many of the CTs thought some edTPA resources would also be 

beneficial in helping them understand edTPA requirements and expectation for TCs. Paperwork, 

handouts, rubrics, and examples of good edTPA portfolios were documents that TCs felt would 

improve their knowledge of edTPA. As Deborah requested, “an example of a good one just to 

read through and say you’re in the right direction here but you may have to work a little bit on 

this section.” Two CTs who taught at the same school mentioned they had received edTPA 

resources from students who attended a different university and had found it useful: 

We had a student from [a different university] and they brought in a little bit of extra 
paperwork, and it kind of explained it a little bit better. It showed us the standards they had 
to meet. That helped a little bit because we got to read over what edTPA was. It helped a 
little bit. (Paula, Interview) 

And: 
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It listed what was expected of the student, and then it listed what was expected from us. As 
I remember it listed what the video looked for, and what he needed to do specifically for 
the reviewer. It gave me a check box and a better understanding of what to do to help the 
student meet those standards. (Lucie, Interview) 
 

Many of the CTs felt that training and resources would be useful because the only information 

they were currently receiving was coming informally from the TCs.  

Receiving Informal Information from Teacher Candidates 
 

The first non-demographic question that CTs were asked during the interview was, 

“When was the first time you heard about edTPA, and who told you about it?” The responses 

included: (a) from the TC (n=10), (b) from a university faculty member (n=1), (c) from a work 

colleague (n=2), and (d) from my brother who took edTPA (n=1). The 10 CTs who received the 

information from the TCs were asked if it was provided in a formal or informal manner, and they 

all responded “informal.” As Kelvin responded, “It was kind of informal. She kind of went over 

how it works, but I got nothing from the university.” Ryan also had an informal discussion with 

the TC he supervised this semester and his frustration at getting secondhand information:  

It was mainly coming from [the TC]. I have never done any major research on it. I have 
looked into it prior but haven’t dug deep into it. I am basically getting secondhand 
information from a person who doesn’t like it.  
 

 Several TCs felt that the edTPA information would be better coming directly from the 

faculty in a formal manner, rather than informal discussions with the TC as they were 

accustomed to. They highlighted that they would prefer to receive information from university 

faculty prior to the student arriving, specifically regarding the TC and CT expectations and 

timelines for edTPA assignments. Leyton recommended faculty send out an email prior to 

student teachers arriving so he could know who was coming, what they need to do, and when 

they need to have it done by. He was not the only CT who felt an informative email sent prior to 

student teaching would be helpful: 
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Just before I get a student teacher send me an email, exactly what it is, and what is expected 
of me and of my student teacher. That way I can help her better in the future. Just a blanket 
email of what it is. (Michelle, Interview) 
 

Inability to Provide Adequate Support  
 

It was evident that the lack of training and resources combined with receiving informal 

information from TCs left CTs feeling unable to provide appropriate edTPA support, when asked 

the question, “Do you feel you have enough knowledge of edTPA to support student teachers?” 

13 of 14 CTs replied “no.” Only Deborah felt somewhat confident in being able to support TCs 

based on her experience in helping her brother pass his edTPA: 

I didn’t have any formal training, but just from reading his, I know they say it’s really hard, 
but I feel like it’s one of those things that if you stay on top of it and do it in the sections 
as they advise it goes pretty easy. Just from reading his I was able to give him a little extra 
knowledge. I mean everything was straightforward. (Deborah, Interview) 
 

The other 13 CTs did not display the same level of edTPA confidence as Deborah. They felt that 

they could help TCs become better teachers, but they did not feel they could help them perform 

better on the edTPA. As Carson discussed, “I can help them to become better teachers, but I 

can’t help them with edTPA though.” Mike teaches at the same school as Carson and felt the 

same way as his colleague: “I have enough experience to help them with the ins and outs of 

becoming a teacher, but not with [edTPA].” The CTs often discussed their frustration at not 

being able to help TCs, especially as edTPA appeared to be a stressful task for them. Many of 

them discussed wanting to help but felt unable to provide any informed guidance or support. 

They could help with normal student teaching tasks such as providing TCs feedback on their 

lesson plans and teaching practices. However, it was clear that they were often frustrated with 

being unable to answer TCs questions related to edTPA: 

I felt really bad because when they send a student teacher, I am there to try and help them 
as much as possible. I will be honest with you, when they sent her to me, I felt like I was 
handcuffed because I didn’t have a clue about edTPA. (Shawn, Interview) 
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And:  

I want to know more about the three portions and exactly what they have to do to pass 
those portions. It’s very frustrating. They get to the point where they are almost ready to 
just give up and say I am going to change my degree mentality. I want to be able to help 
them when they get to those moments where they feel like they are about to give up. What 
can I do to keep them going? (Vicky, Interview) 
 

Experience with Waivers and Recordings  
 

The only component of edTPA where CTs felt they had any knowledge and experience 

was assisting TCs in recording the videos for task two. Out of the 14 CTs interviewed, 11 

provided the researchers with significant detail regarding their involvement in the recording of 

the TCs edTPA lessons. The majority of CTs knew very little about the criteria TCs needed to 

follow for the video recording, which is understandable considering the lack of training, 

resources, and receiving informal information from TCs. The only two CTs who knew about 

video criteria such as recording “higher-level and lower-level students,” and “different range of 

skills” were Lucie and Paula, the CTs who had been given edTPA resources from another 

university. It was evident that CTs main edTPA supporting role involved helping TCs record the 

lesson for task two. The two aspects of recording that CTs were involved in were obtaining 

parental permission waivers and being responsible for recording equipment when the TC taught.  

 The majority of these 11 CTs discussed how they assisted the TCs in obtaining parental 

permission for recording the video, often referred to as obtaining the “waiver.” CTs would send 

out the permission forms, collect them for the TC, and ensure that any child without permission 

was removed from the teaching location for the duration of that lesson. As Carson recalled, “We 

got the waivers signed for the group of kids he was going to be videoing to have parent 

permission, so I helped him with that.” Ryan also discussed assisting with the permission forms, 

“We did have to give the waivers to the students and I kind of helped her with the process of 
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choosing what students to help her with that video.” Not all 11 CTs discussed helping to record 

the videos, because some of the TCs had tripods set up to record the lesson. However, Ryan, 

Shawn, Vicky, Ezekiel, Val, and Leyton had all helped to record their TCs in the past. Vicky 

stated, “My involvement at first was recording them,” and Shawn offered to help his TC asking 

her, “Do you need me to do anything? Pause? Stop? Whatever I need to do I will help you with 

it.” 

Increased Stress Versus Teacher Development Tradeoff 
 

The findings of this study suggested around 40% of the CTs’ in this study perceived that 

edTPA could contribute to the development of TCs teaching skills. These CTs felt that edTPA 

enhanced TCs organization skills, improved lesson planning, provided unbiased constructive 

criticism through external evaluation, promoted self-reflective teaching, and made them more 

focused. As Carson suggested, “If they are being critiqued by a blind eye it could be helpful, 

especially if they take those constructive criticisms and take them seriously and get better.” 

Michelle felt edTPA had helped her most recent student teacher to become more focused and 

organized: “It definitely made her more organized and more on top of what she needed to do. 

She met deadlines probably quicker than any other student teacher I have had. I think it made her 

more committed and dependable.” 

The remaining 60% of CTs felt that edTPA had no influence on developing teaching 

skills, and only increased the stress and anxiety levels of TCs. The CTs’ in this study perceived 

edTPA as a “heavy workload,” “busy work,” “taking the focus off the bigger picture,” “teaching 

to the test,” and “graded unfairly by strangers.” They felt that the edTPA’s narrow approach to 

assessment not only took TCs focus away from other key areas of student teaching and teacher 

development, but that it resulted in TCs becoming extremely overwhelmed. The terms “stress,” 
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“anxiety,” “nerves,” “pressure,” and “overwhelmed” were mentioned repeatedly when describing 

the mental state of TCs they had supervised. As Shawn recalled, “A lot of the kids I have heard 

talk about edTPA, they just seem way overwhelmed. It seemed like a really daunting task.” Val 

also described how edTPA had negatively impacted one of her previous TCs: “It was a lot of 

work. He was stressed about it. I think he was so stressed that he couldn’t focus on other things 

because he was so worried about that.” McKenzie felt that edTPA was not only “pretty difficult 

to pass” but that it also “didn’t really make them better teachers.”  Several CTs felt that the 

edTPA portfolio being graded by an external reviewer who did not know them as a person, or a 

student was unfair and resulted in TCs feeling stressed and overwhelmed. They felt that there 

were more important things associated with being a good teacher than edTPA, and that 

university faculty were in a better position to make judgements on whether a TC was a good 

enough teacher. Many of the CTs expressed their thoughts about the external review process. 

Paula stated that, “I hate that you have a stranger watching one video in one lesson and their 

whole career is based off that one lesson.” Ryan and Vikki both spoke at length about how they 

disagreed with the external review process, and the negative impact they felt it had on the TCs 

they had supervised: 

It’s the dumbest thing I have ever heard of. A general packet sent off and not graded by the 
professors. They don’t know you personally. They have never had you as a student. The 
student wants a grade and is not teaching what they believe in. They are just telling them 
what they want to hear. I don’t believe that is the best way teachers need to be looked at. 
(Ryan, Interview) 

And:  

I don’t like the idea that these students’ work is being sent to who knows where to get 
graded by who knows who. The way we do things down here is different than other parts 
of the country. So who’s to say that we don’t have a highly effective graduate, but they 
don’t pass the edTPA and that could stop them being able to teach. If they knew who was 
grading their work, they would know more about what is expected of them. (Vicky, 
Interview) 
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Discussion 
 

The edTPA has been employed by hundreds of teacher preparation programs in the U.S. 

since it became fully operational in 2013 (edTPA, 2020). With edTPA often viewed as a 

controversial assessment tool with potential to delay certification and graduation, the lack of 

empirical research within the field of physical and health education over this period is 

concerning. Our purpose in this study was to explore the knowledge and experience of CTs 

within one school district in XXXXX. Our data suggested five major themes of CT perceptions 

of EdTPA: (a) their lack of training and resources, (b) their receipt of informal information from 

teacher candidates, (c) their self-perceived inability to provide adequate support, (d) their 

experience with parental waivers and class recordings, and (e) a perceived edTPA tradeoff of 

increased stress for teacher development. The results of this case study primarily support the 

findings of prior studies investigating the perceptions of CTs and TCs in other subject areas (see 

Behney, 2016; Burns et al., 2015; Margolis & Doring, 2013; Paine et al., 2016; Seymour et al., 

2018). However, there were some contrasting findings regarding the impact of edTPA on 

enhancing teaching skills and assisting with teacher development (see Seymour et al, 2018).  

 The fact that CTs believed they had received insufficient formal training is not surprising, 

since most prior studies also found this to be a common concern (see Behney, 2016; Burns et al., 

2015; Seymour et al., 2018). It was clear that CTs felt they were perfectly placed to support TCs 

with edTPA, but they had not been adequately trained to do so. It was evident that this study 

helped the CTs to identify a deficit in formal edTPA training that clearly needed to be addressed 

by the researchers who are faculty members at the university where the TCs study. The positive 

messages regarding training and resources were that CTs were interested in receiving training 

and could count the workshops as professional development towards renewing their teaching 
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certificate. However, in contrast to those findings, when all 14 CTs were personally invited to 

attend the next available summer training workshop, only three registered; and the course was 

cancelled by the university, due to the low enrollment numbers.  

It has been suggested that CTs knowledge of edTPA could improve over time through the 

supervision of TCs in states where it has only recently been adopted (Holden, 2020). However, 

this informal training approach is not ideal, as this study discovered. Related to CTs’ insufficient 

training, they were dependent on TCs for informal information about edTPA and, in the context 

of helping TCs with their video requirements and paperwork, they were often unable to answer 

CTs’ questions of them. In this context, it is not surprising that three of the themes highlighted 

from our interviews related to CTs self-perceived inability to fully support TCs through the 

edTPA process. These findings align with those of similar studies investigating CTs’ and TCs’ 

views of edTPA (see Behney, 2016; Burns et al., 2015; Holden et al., 2020; Seymour et al., 

2018). The majority of CTs felt confident in being able to help TCs develop as teachers, but, 

when it came to helping them with the important task of completing and passing the edTPA, CTs 

wanted to help but felt unprepared to do more than assist with collecting permission waivers and 

recording the TCs’ lessons. The inability to answer TCs edTPA-related questions and provide 

advice often frustrated the CTs, perhaps adding to their observations of TC-perceived stress and 

anxiety.  

In line with prior studies in other curriculum areas, most CTs believed that edTPA 

created a heavy TC workload that led TCs to be overwhelmed (see Burns et al., 2015; Margolis 

& Doring, 2013; Paine et al., 2016; Seymour et al., 2018). The words “stressed,” “anxious,” and 

“nervous” were commonly used by CTs to describe the negative impact of edTPA on TCs’ 

mental states during student teaching. In contrast, there was more of an even split when it came 
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to the perceived impact of edTPA on TCs’ development as teachers. Around half of CTs saw 

organization, planning, external evaluation, and self-reflection as beneficial tasks that could help 

TCs improve their teaching skills. Despite their perceptions that edTP increased stress and 

anxiety among TCs, CTs still saw some benefits to TCs completing the assessment. In contrast, 

the other half of these CTs believed edTPA had very little impact on developing TCs teaching 

skills and often took away from the whole student teaching experience. Several of these CTs also 

disliked the external grading of the edTPA portfolio by someone with no prior knowledge of the 

student, teacher, or person.  This case study revealed that, within this school district there was a 

need for faculty to: (a) better promote current edTPA training opportunities, (b) consider 

compulsory training for CTs supervising TCs, (c) share training handouts and resources with 

CTs, and (d) ensure that university faculty clearly communicate edTPA requirements to CTs 

supervising TCs. These approaches have the potential to increase future CT knowledge, 

experience, and confidence of CTs responsible for supporting TCs with their edTPA 

assignments.  

Limitations and Directions for Further Research 
 

Limitations associated with this study include that we only investigated CTs from one 

school district and that COVID-19-related restrictions resulted in CTs playing a minimal role in 

supporting TCs with edTPA in the classroom during the period of this investigation. While we 

depended solely on interview data, this process provided a rich scope of information and, aligned 

with the thematic analysis approach, it emphasized participant views (Creswell, 2014; 

Sarantakos, 2005). A data set that relied quantitatively on CT observations would have added 

little to these data because CTs clearly played a limited role in supporting TCs with edTPA in the 

classroom. Another possible limitation is that the primary investigators were known to the 
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participants through the working relationships they had as university faculty and CTs. Research 

participation can affect an individual’s behavior, including their responses to interview 

questions; this infuence is known as the Hawthorne effect (Schwartz et al., 2013), and, arguably, 

it might have  been enhanced by investigators and participants knowing one another. However, 

this relationship also has a potential to assist the research design through gaining participants' 

trust (Hemphill & Richards, 2016).  

 We hope faculty can make ‘moderatum generalizations’ (Williams, 2002) by recognizing 

which of our findings and recommendations most closely reflect the edTPA experiences of CTs 

at their own institutions. In the context of limited empirical data on edTPA within the field of PE 

and health education and the fact that this qualitative study was conducted within one school 

district, there is clearly a need for additional research. We recommend that future investigators 

focus on the role of formal training for CTs on their knowledge, experience, confidence, and 

edTPA perceptions. Secondly, future investigators should study PE and health education 

perceptions of higher education faculty who, to date, are the least studied edTPA stakeholders. 

Finally, program evaluations of PE and health education programs should be conducted to 

identify ways that faculty can better support both TCs and CTs during edTPA.  
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