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HEADLINES 

 There is some discontent within schools as to the levels of support from HeadStart, and a clear 
confusion about responsibility for the programme/s offered. Some school staff seem to want or 
expect HeadStart staff to run the programme/s, and there has been little take-up of staff 
responsibility for these. This lack of consistency from, and communication with, the HeadStart 
team has affected schools’ involvement and satisfaction.  
 

 Where HeadStart initiatives and programmes have had time and resources allocated to them by 
the schools they are reported as being effective for raising the resilience, self-esteem and self-
confidence of children, but schools are clear on the need for high quality training for all 
members of staff, which needs to be maintained as staff move key stages or new staff join the 
school. 
 

 There is a clear perception that schools have been hampered by the turnover of HeadStart staff 
and what they see as a lack of consistency in the support offered. The intermittent participation 
of schools and discontinuous support from HeadStart has resulted in limited impacts on 
children.  
 

 Although the profile of MHWB has been raised for staff and children, the Standards still 
dominate the school outlook and the input from HeadStart has not by itself been enough to 
meet the growing need identified by our research participants. 
 

 The development of a shared language through the use of the SUMO highlighted as a clear 
positive in round 1 of the research was much less obvious in this focus group exercise, with 
respondents stating that this was not being used by staff or students in schools. 
 
METHODS 

It can be stated that any theoretical construct – in this case the HeadStart programme and its 
effectiveness – cannot be adequately defined or measured by a single instrument, nor 
understood through a single mechanism, and thus needs to be considered through several 
lenses. Each of these will be imperfect but, through the triangulation of these independent 
measurement processes, the likelihood of misunderstanding and mismeasurement is reduced 
(Webb et al., 1966). As will become evident through the discussions below, we have used 
multiple data collection methods and have considered the findings through both qualitative and 
quantitative approaches (i.e. numerical data and participant comments). This has enabled us to 
aggregate the cumulative data to be more certain of both our findings and analyses. We have 
used a mixed-methods approach in this research, which has been defined as a research 
approach in which researchers “collect, analyse, and integrate both quantitative and qualitative 
data in a single study or in a sustained long‐term program of inquiry to address their research 
questions” (Creswell, 2013). Using the above triangulation of methods and both qualitative and 
quantitative approaches has allowed each to enhance and help explain each other and for our 
results to be seen as more representative of reality. 

We invited all schools which have been involved the HeadStart programme to a focus group 
meeting at the University, requesting that where possible the member of senior management 
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with overall responsibility for PSHE, SUMO and/or the integration of HeadStart into the schools 
would attend. The questions asked were based on the initial results from the first round report, 
where we felt there were things that needed further explanation. Members from four schools 
participated in this research (three primary and one secondary), and no-one from the original 
round from Paper 1, so whilst we do not have much longitudinal data across the length of the 
programme from this aspect of the research, we do have the benefits of fresh thoughts on the 
HeadStart experience and a widened participant group across the research over the last two 
years. 

In order to add some longitude, we also conducted a follow-up interview with a key member of 
staff who participated in the first round of interviews (all four were invited, but only one chose 
to take part). 

Finally, we collected survey responses from members of staff with key responsibilities for 
HeadStart and have used these to further inform this report. All schools were invited to 
participate and six chose to. 

We will present the data from each event in order of occurrence, and then present our analysis. 

1. FOCUS GROUP:  QUESTIONS  
 

o How much do schools value the HeadStart programme? Do secondaries value it as much as 
primaries? Why/not? 

o What is happening in terms of the transition into secondary? How are identified children 
supported? 

o Which activities are most useful, and do you have evidence of IMPACT? 
o How sustainable are these schemes, especially where benefits have been identified? 
o What will you do to take ownership of it when HeadStart support/funding is withdrawn? 
o Transfer of ownership: HeadStart to schools. How do schools ensure that staff are cascaded 

down to; responsibility transferred from schools to young people? 
o Coordination between HeadStart and schools: effective?  
o Identification of noted problems such as staff churn? Depth of impact. Who’s inherited this 

and who took it on? Degree of voluntariness of taking it on? 
o Importance of HeadStart programme/s when not used as a measure of success the way 

that, e.g. SATs results are? Is it of equal importance? School leadership buy-in? Maintenance 
of involvement in the face of other pressures? 
 

 

KEY FINDINGS 

o There is a wide range of opinions on the value of HeadStart, mainly based on personal 
empirical experience and the noted impact of the programme/s run in schools. Schools have 
been offered, have taken up, and have experienced, radically different diets of the 
HeadStart programme/s, leading to difficulties when trying to compare opinions. Some 
speak with more authority and knowledge; others have fewer experiences and less contact, 
and can therefore see fewer benefits, or very different ones. 
 

o Which HeadStart activities are most useful? Impact? 
 Some schools stated that SUMO and Hype were well delivered. 
 One school commented HeadStart staff were: “planned and prepared, bought their 

own resources and gave clear instructions”. 
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 The SUMO sessions delivered important wellbeing messages and strategies, in 
particular the hands-on resources: change your t-shirt, fruity thinking, beach ball, 
hippo time and the needs map. 

 One school noted SUMO built upon metacognitive/ positive thinking which already 
existed within the school and felt that HeadStart reminded children of previous work 
related to resilience and growth mindset stating: “Most children feel there has been 
a positive impact on how resilient they are since being a part of the HeadStart 
programme”. 

 One school took part in the pilot – did residential visits, 6 x days at Molineux with 
small groups of children. Already had SUMO in place across the whole school before 
HeadStart. 

 Another school participated in the residential and commented: “The residential staff 
were really good with the pupils.” They also noted there was a variety of activities 
and they accessed them all.  Meeting children from other schools was noted as a 
positive.  

 In reference to ‘Getting Ahead’(the residential programme) a school reported: “I can 
see a definite difference in some of the pupils with their confidence in situations on a 
daily basis in school. Speaking up and explaining themselves.”  

 The residential was “invaluable in raising self-esteem and self-confidence in the 
children who participated”. 

 Some children from one school attended a Christmas party, art and yoga and a 
football event run by HeadStart. 

 For fuller results see appendix 1. 
 

o Identified problems: 
 Took part in the LEM survey but did not receive feedback, which was disappointing 

for both the schools and the research team who created the survey and did the data 
analysis. This is a clear area for improvement, as knowing the children’s baseline self-
reported scores would help schools focus support more effectively. 

 Some schools tried to put too many children into the group/s, which was ineffective. 
 No cascade training (training of trainers) used at any level (caveat: it will be 

remembered that this was only 4 schools, so this not necessarily representative of 
every school’s reality, but it was true for all participants). 

 Some SUMO sessions delivered were repetitive and the staff felt they could have 
been condensed into more succinct, engaging sessions.  

 Parent workshop with YMCA – only one parent came to workshop, then no further 
take up; one school tried adult heroes and 8 parents came. They spoke about 
parents’ reluctance to join in anything, not just HeadStart. 

 Children would have liked a wider range of activities during the residential, to reduce 
the time queuing and widen range of activities i.e. craft.  

 It was the consensus of schools that HeadStart staff would benefit from some 
behaviour management training in order to better support them when delivering 
sessions to children. 

 Constantly chasing HeadStart staff – initially 20 staff now down to 6 and unable to 
get hold of them. “We’ve had everything – now we have nothing.” 
 

 
o Transition into Secondary: 
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 Some schools have used the transition team, but staffing availability identified as a 
key issue 

 Receiving Secondaries not at a parallel part of the HeadStart project to their sending 
Primaries, so children’s transition not supported smoothly.  

 Some children have referred to what they learned in primary, but not all come from 
the same schools so have different experiences and understandings. 

 Staff (SLT/ SENCO/ key transition staff) meet children before they start Secondary, 
but this is not as a result of HeadStart; it was already happening. 

 School staff had carefully considered the timing of a session prior to SATS, but the 
HeadStart member of staff delivering tried to cancel. In the end the school insisted 
but only a repetitive version of the transition session was delivered that did not build 
upon the children’s baseline. 

 Transition week already built into Wolverhampton schools – HeadStart is not adding 
value to this. 

 “Things have got better over the years – we do at least meet with primary staff to 
share key info about children.” Not clear whether this is due to HeadStart or simply 
improved relationships between schools. 

 Schools already have links, e.g. Primary using Secondary swim facilities. 
 Other Primaries go to Secondary to do science lessons in Y6. 
 “It would be useful to use peer mentors on transition day – there’s a plan to launch 

this system. It’s not directly part of HeadStart but could build on their ambassadors 
etc.”  

 Some HTs did specific transition work with receiving Secondary – unsure whether 
through HeadStart or not. 

 No summer schemes available. 
 

o Transfer of ownership and sustainability: We had too small a group and too little time to 
effectively discuss these issues. We were also hampered in that there was only one senior 
leader in the focus group, and others felt they did not have the knowledge to discuss this 
with any authority. These will be key questions in our next research round. The researchers 
feel, however, that there has been little transfer of ownership, with the bulk of the 
expectations laid on HeadStart. 

 

POTENTIAL AREAS FOR DEVELOPMENT 

Schools which take part in LEM survey must receive the data feedback in order to 
focus their support to children more effectively. 

Sumo sessions were good but repetitive – would be a clear area for improvement if 
focused on. It was acknowledged that the Zumos platform roll out was in progress 
but no one was prepared to comment further. 

Growth mindset already in place so this gave children base knowledge, but schools 
would appreciate further support here 

There was a fear around the funding coming to an end and an acknowledgement 
that the lack of staffing for HeadStart was hindering progress, especially against 
expectations. Schools have had to change/cancel HeadStart sessions when staff off, 
for example, and in another school only Y6 was involved in HeadStart programme. 

Being a school in Year 2 of the HeadStart offer meant they got less support. They 
commented, “We’re supposed to do it in school but we have not got the time”. 
Other schools commented that they were too small and did not have the staff to 
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adequately provide the offer. Any add-ons were difficult to monitor, especially 
those not involving school staff, and with fewer staff in HeadStart these were 
becoming fewer and further between. 

“HeadStart never ask for feedback on what they do”. 

 

SURVEY DATA 

 
For the raw data, please see Appendix 2. We had six respondents: one secondary and five primary 
practitioners. 
 
The key findings identified are that: 

1. There has been some impact in raising the profile of MHWB but little to no impact 
in several cases; 

2. School staff not reportedly more aware;  
3. Standards still dominate the landscape for schools, although the broader 

curriculum is seen as less important than MHWB; and  
4. There is a clear lack of communication between schools and HeadStart. 

 
 

1. There has been some impact in raising the pofile of MHWB but little to no impact in several 
cases 
o There is still a clear need for MHWB input and support in schools, with an increasing 

number of children presenting with these needs, although one respondent felt that their 
school was capable of meeting these needs. 

o Whilst some respondents reported that participating in HeadStart has a) increased 
awareness of Mental Health issues in young people, b) had a direct impact on practice, and 
c) raised the profile/importance of mental health and wellbeing, a significant proportion of 
respondents (two out of six for [a] and [b], and three for [c]) felt that there had been no 
impact at all. 

o No schools who participated in this research had received any further staff training from 
HeadStart this year. 

o There has been a slight increase in children’s awareness of MHWB issues and needs since 
taking part in the HeadStart programme, but: 

o There is no consensus on the most significant learning that has taken place since 
participation in the HeadStart programme. These were the comments: 
 

We have tried to use the SUMO principles and bring them across whole school to use. As a Year 2 
school, I feel that Headstart hasn't been as effective for us as a school. The first year was excellent, 
as there were lots of programmes/trips available to us.   

Increased awareness of all stakeholders of the importance of mental health and the impact it can 
have on all members of our school community. 

There are not enough resources out there for primary age children, especially KS1 or younger. 

That we were well ahead of the game and we are glad we have been able to support HeadStart in its 
work. 

 

 
2. School staff are reportedly no more aware than previously 
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o The majority of respondents state that staff are no more aware than they were. This is in 
direct contrast to the first round of results, which were much more positive about the effects 
of participating in the HeadStart programme on staff awareness of these issues.  

o There is a varied picture in terms of how far schools have modified their curricula in the light 
of MHWB needs and resilience. 

o The majority of respondents reported that none of the practices such as Sumo are still 
being used. 
 

3. Standards still dominate the landscape for schools, although the broader curriculum is seen as 
less important than MHWB 

o When asked to rank mental health and wellbeing as a priority in school against other 
concerns, there was a clear consensus as to school priorities: 
 

SATS/GCSE results/ Maths/ English 1 

Mental Health and Wellbeing 2 

Physical education 3 

Arts/Music 4 
 

o When asked to rate the likely sustainability of the HeadStart programme from 0-100, the 
responses can be averaged out to 41.4, but this is comprised of a single high score of 100, a 
very low response of 5, and two in the 50s, demonstrating that there is no clear consensus 
amongst respondents. 

o There is, however, a clear agreement that schools will be unlikely to be prepared to pay for 
HeadStart programmes if required, with only one positive response. 
 

4. There is a clear lack of communication between schools and HeadStart 
o When asked to reflect on what has been the most significant impact of HeadStart, 

respondents were decidedly negative, with many lacklustre responses such as: 
 Not much feedback from those who have completed sessions so a sense of 

frustration really that it’s not clear what's been covered or done 
 Too much focus on certain year groups 
 Neither good nor bad just additional: schools already doing much of it. 

o There were some positives, however, including: 
 Pupils gaining self-confidence and improving self esteem 
 Raised awareness of mental health issues 
 SUMO as part of the behaviour policy has a positive effect, small number of children 

who were directly selected as HeadStart children benefitted in terms of resilience 
o Finally, in terms of what schools would look to keep if they could (with the caveat that 

money were no object, which of course it will be), two respondents replied “nothing”, two 
mentioned the Digital Ambassador scheme and one wanted to keep the trips and 
opportunities that pupils have had. 

 
 
 

INTERVIEW RESPONSES 

 
The member of staff who responded was a Primary head teacher who had participated in the first 
round of interviews, which gives us a useful longitudinal element to these responses, as no-one in 
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the focus groups had participated in the first round. She identified that the need for the support for 
children’s MHWB is growing and, despite the clear potential of the programme/s, HeadStart has not 
met this need, and the perceived lack of consistency at HeadStart has, in her view, led to this lack of 
impact and the negative attitude towards it in her school. 
 
Amongst the key points she raised were the following: 

o There is an increasing number of children coming into school with clear MH/WB needs 
o There are staff whose role it is to support these children, but the increase in number is 

problematic when what is available to support them at the next stage is limited from, for 
example, CAMHS, BEAM, Base 25 and 360 etc. 

o The support from HeadStart last year was valuable; however, only limited contact this year 
so it has had no impact this year even though we have still used the same strategies 

o We had some SUMO sessions right at the start of the year from ****; both my senior 
teachers really rated him and the input he gave to the children 

o In terms of how far the school has modified the existing curriculum towards developing 
mental health and wellbeing and resilience, we have only done this moderately: staff use a 
variety of strategies such as Relax Kids, but this is provided in-house 

o This year of HeadStart has been much worse when compared to the first 
o Have received no further training from HeadStart or any other MHWB provider, and 
o HeadStart programmes have not been embedded at all in this school 
o Some elements of SUMO are used 
o We help the children when they have MHWB issues, but it is not raised as something for 

them to be aware of 
o The main learning from the last two years has been SUMO - strategies, training for sumo 

average, digital ambassadors training- supporting childrens’ understanding how to be safe 
online etc., school policy, Staff awareness high and parents from ****’s wider learning 
team. However, none of this is necessarily as a result of HeadStart; rather that the school 
staff are proactive 

o A focus on mental health and wellbeing as part of the school culture is something that we 
are acutely aware of but struggle to action due to capacity 

o We feel that HeadStart is only Sustainable to a level of 20 (out of 100), and we are very 
unlikely to be prepared to pay for HeadStart programmes 

o Staff turnover has had a huge negative impact on the project. The project has tailed off what 
has happened to the £9 million? How has the money been spent initially and what has 
happened to the money now- this could have significant positive impact on schools in the 
city. How much is left? What will happen to that?  

o At one point there was going to be a telephone conference line for schools to access 
telephone conferencing meeting- HT attended 3 or 4 meetings with Educational 
psychologist, HTs children’s health commissions and 2 psychiatrist from London- why did 
nothing come from that project? 

 

ANALYSIS 

 
Across the various methods of data collection, and following the analysis of all the findings, there 
are several key and clear messages coming through. The first is that a lack of consistency from, and 
communication with, the HeadStart team has affected schools’ involvement and satisfaction. 
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Secondly, the intermittent participation of schools and discontinuous support from HeadStart has 
resulted in limited impacts on children. Finally, although the profile of MHWB has been raised for 
staff and children, the Standards still dominate the school outlook and the input from HeadStart 
has not been enough to meet the growing need identified by our research participants. 
 
There is a clear dichotomy between some of the comments of the different partners, and between 
the benefits for children and the expectations of and on the schools themselves. Despite some clear 
and obvious pluses in terms of children’s progress (“I can see a definite difference in some of the 
pupils with their confidence in situations on a daily basis in school. Speaking up and explaining 
themselves”; “Most children feel there has been a positive impact on how resilient they are since 
being a part of the HeadStart programme”) and the value of HeadStart staff (“The residential was 
invaluable in raising self-esteem and self-confidence in the children who participated”; HeadStart 
staff were “planned and prepared, bought their own resources and gave clear instructions”), there 
have been a lot of negative comments about the difficulty in accessing support this year due to the 
turnover in HeadStart staff and a perceived diminishment in the HeadStart offer, most succinctly 
summarised by one participant as: “We’ve had everything – now we have nothing”. 
 
There is a clear frustration that whilst children working on HeadStart programmes have made clear 
progress, as recognised by participants in this research, this has not been supported well enough 
this year, and the overall feeling is that more progress could have been made by more children had 
schools been better supported. The key problem identified is the turnover of HeadStart staff, which 
has led to an inability to support schools to the levels the schools would have desired. 
 
It is clear that schools feel that the responsibility for the outcomes of the HeadStart offer/s lies 
solely with the HeadStart staff and that there has been no clear transfer of ownership. Schools have 
taken on the roles of leaders and deliverers of some elements of the HeadStart offer/s to widely 
differing levels, with some stating that they do little of it and others insistent that they are following 
aspects of the programme well. However, where this is the case there is a lingering resentment that 
HeadStart itself has not continued to lead, and little perception that training has been cascaded to 
school staff – in fact, some schools stated that this has categorically not been the case. 
 
Schools continue to value children’s Mental Health and Wellbeing, and see resilience as a lifelong 
skill to be nurtured. They also are keen to point out that the HeadStart offer/s and programme/s 
are (or at least can be) a useful part of schools’ provision in this area, but ultimately feel that the 
responsibility for this lies with HeadStart.  
 
In the light of this, we list below a series of key recommendations for HeadStart moving forward. 
 
 

CONCLUSIONS AND RECOMMENDATIONS 

 
Emphasis of the HeadStart programme on sustainability and training of staff 
We feel that it is imperative that HeadStart moves towards a model of capacity-building in staff in 
both existing and future networks of schools. There needs to be a clear mandate for the provision 
of MHWB and resilience resources, teaching and modules to be transferred from HeadStart staff to 
school staff, and a clear programme for how this will be done. Schools need to buy-in to the need 
for this, and will therefore need to be convinced of its necessity, and to plan in the financial, staff 
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and time resources for this to happen, and HeadStart need to build capacity-building and cascading 
of skills and resources to staff into their short term strategy. 
 
Prioritisation of successful programmes: streamline the offer 
With the proviso that neither HeadStart nor the schools can do everything on an imaginary “MHWB 
wishlist”, we feel it would be useful in the next stage of the research to ascertain exactly what the 
most powerful and significant aspects of the HeadStart offer have been and then for HeadStart to 
streamline what they offer – and what they will cascade training on – to these elements only. This 
will maximise financial efficiency and impact on children, whilst minimising the concerns of schools 
re how much they will need to contribute in terms of INSET, training and resourcing. 
 
Transition to no HeadStart: an exit strategy 
Finally, as the responsibility for the provision of MHWB support for children returns to the province 
solely of schools, we need to understand the most effective and least disruptive ways of HeadStart 
transferring ownership of, and schools retaining the knowledge gained through, the HeadStart 
programme/s and training. We suggest this would best be supported through shared dialogue 
between the schools, the HeadStart team and the research group. 
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APPENDIX ONE: FOCUS GROUP NOTES 
 

HeadStart Focus Group 9.4.19: Activities and Impacts 
 

Activity Impact 

Super me day Getting ahead days developed, confidence in situations on a 
daily basis in school- speaking up and explaining themselves 

Outings/ Team work Resilience and team work  

Getting ahead days x6 for 4 focus chn Noticeable impact on chn’s confidence over the academic year 

Getting ahead project (5 days, 24 chn) 
including residential 

Pupils were chosen with low self-esteem/ confidence- saw an 
improvement in self-esteem with some pupils.  

Sumo staff training Staff using skills with chn and themselves 

Sumo- implement it in life skills 
curriculum (Y7 2017-18-19) 

HeadStart PP’s used during Year 7 life skills curriculum. 

Sumo principles- whole school- form 
time- teacher training (2017/8) 

No big impact- language not really used by teachers/ pupils 

Weekly sessions of sumo with chn Self-help skills able to regulate emotions. 

Three day residential with 6 chn and 1 
volunteer member of staff 

Self-esteem and self-confidence of getting ahead target chn 
raised 

6 Year 6 chn residential and 5 follow up 
days 

Noticeable increase in teamwork and confidence 

Resilience workshops Y6- day Increased understanding of resilience, not always able to put 
into use. 

Parent/pupil workshop No uptake 

Digital ambassadors* Chn proud of their role and spoke to OFSTED confidently about 
e-safety etc.  

Digital ambassadors* No impact chn don’t go to DA to discuss their concerns with 
regards to the online world. 

Transition days- early Y7- sumo 
principles taught 

Some already know the language from primary- reminder to 
those where the language was not used much in their primary 
schools** 

Sumo already in place before 
HeadStart became involved  

Not required any training or support from HS as sumo already  
embedded whole school 

Heroes plus training- peer mentors 
2017-2018 2018-2018 

Impact not as good as it could be- starting to introduce a peer 
mentor programme in school. 

Heroes plus training x 15 Y6 chn Peer support in Y6 for KS1 chn at playtime 

Mindfulness skills  Self-help skills  

Mum ambassadors working in the 
community (8 pupils) 

Excellent impact- pupils set up a Lord Mayor’s community 
breakfast- been to houses of parliament  

Zumos Launched in school- used by some pupils for self- help and 
mental well being 

Adult heroes Parenting skills approx. 8 parents 

Lego build to express- 1 day senior 
leaders 

Pupils enjoyed- trying to use it with more schools with TAs 

Transition sessions preparing for 
secondary school- Hype 

Feeling relaxed about moving on/ anything new 

Hype programme including 3 day 
residential 

Improved confidence helped present sumo principles to new 
Y7s 
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Hype programme Hard to measure only had x2 sessions out of 6 days 

Hype Build resilience self-help skills 

Whole Staff training- Sumo Hippo time used within school 
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APPENDIX TWO: SURVEY RESULTS

 
 

 
 

How far would you agree that Mental Health and Wellbeing is still a challenge for your school? 

Strongly 
agree 

Agree 

Neither 
agree 
nor 

disagree 

Disagree 
Strongly 
disagree 

Could you explain your choice? Why or 
why not it is still a challenge? 

       
  

Looking to get more into the Life Skills 
curriculum, finding teaching resources that are 
suitable can also be a problem 

       
  

Not enough services available to primary age 
children 

       

  

Our school population comprises children from 
some very deprived backgrounds and more 
support is needed to tackle issues arising from 
social deprivation. 

       
  

Because there are more and more children 
coming through and Headstart only worked 
with Y6 children 

      

  

A Good Mental Health and Well Being Leader 
has been in place for over 8 years. Children are 
identified early, we use the Thrive screen to 
identify areas of need and address these 
frequently and systematically. All areas of the 
PSHE curriculum tie in together. We use 
additional agencies where needed. 
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Even if you had no provision from HeadStart this year, are some of the practices such 
as Sumo or others still being used? 

Increased awareness of Mental 
Health issues in young people? 

Had a direct impact on practice? 

Raised the profile/importance of 
mental health and wellbeing? 
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What has been the main learning for you and your school over the past two years? 
 

We have tried to use the SUMO principles and bring them across whole school to use. As a year 2 
school, I feel that Headstart hasn't been as effective for us as a school. The first year was excellent, 
as there were lots of programmes/trips available to us.   

Increased awareness of all stakeholders of the importance of mental health and the impact it can 
have on all members of our school community. 

There are not enough resources out there for primary age children, especially KS1 or younger. 

That we were well ahead of the game and we are glad we have been able to support HeadStart in its 
work. 

 

How would you rank mental health and wellbeing as a priority in your school against other priorities? 
[Rank 1 to 4 with 1 being the highest priority] 

Mental Health and Wellbeing 2 3 2 2 2 

Physical education 3 2 3 3 4 

SATS/GCSE results/ Maths/ English 1 1 1 1 1 

Arts/Music 4 4 4 4 3 

 

How sustainable is HeadStart in your opinion? (0-100) 

50 (no response) 52 5 100 
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What do you think has been the most significant impact of HeadStart? 

On you 

 Seeing the progress of pupils on the Getting Ahead programme 

 Pupils gaining self-confidence and improving self esteem 

 Not much feedback from those who have completed sessions so a sense of frustration really that 
it’s not clear what's been covered or done. Therefore the opportunities to follow this up with 
children are limited. 

 In the initial stages raising awareness about MH issues, availability of training, being able to 
implement SUMO as part of the school behavior strategy, 

On your staff 

 Helping me to raise the profile of mental health amongst colleagues/governors/parents/children. 

 Raised awareness of mental health issues 

 Too much focus on certain year groups 

 Same as above 

On the children in your school 

 Not much feedback from those who have completed sessions so a sense of frustration really that 
it’s not clear what's been covered or done. Therefore the opportunities to follow this up with 
children are limited. 

 Too much focus on certain year groups 

 Neither good nor bad just additional. Can't really say that there has been a Damascus moment as 
we were doing all of the things implemented by Headstart in our school anyway. We introduced 
HeadStart to SUMO so that was running already, we use a closer monitoring and evaluation 
screening tool (Thrive) to measure wellbeing, support in action planning and progress towards 
what is targeted and, truthfully, peer support was going on, Playtime Pals were happening, 
friendship intervention, bereavement support, 1-1 anger management issues etc. I imagine in a 
school where this was not happening it would have a very beneficial impact. The only extra we 
have had, which we were not covering in that way, is Digital Ambassadors. This could probably 
be implemented internally. 

 SUMO as part of the behaviour policy has a positive effect, small number of chn who were 
directly selected as HeadStart chn benefitted in terms of resilience 2017/2018 (possibly 
2016/2017 in pilot) 

 
 

Position in school AND If you were going to keep one part of HeadStart and money was no object, what 
would it be? 
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Headstart Lead The trips and opportunities that pupils have had 

DHT I wouldn’t keep anything 

Head of School Digital Ambassadors 

DHT I wouldn't keep anything! 

Head 
Rolling high quality SUMO training, digital ambassadors - with the whole class! - maintain 
digital safety profile in school and complement existing staff practice 

Head Digital Ambassadors 
 


